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Why Research?

Transformative/Informative Processes

Humankind has been driven, for many centuries, by the desire to know and to understand. This 

desire can be motivated by different drives. Some researchers seek to discover, to push the edges of 

the familiar, often driven by a vague sense of knowing that something else lies beyond. They are 

driven to explore.  This knowing is not just sought at the intellectual level, but for its own sake, 

and often in a quest for transformation or liberation.  

There is another search for information, more common to the human condition, which is to relieve 

anxiety or tension.  In the face of feeling that we donÕt know or understand something, we feel that 

we ÒshouldÓ, that it might help us feel better if we did. We seek our answers through formal and 

informal research.

Research paradox: Every researcher wants to know something. The researcher knows enough 

about that something to want to know more.  Therefore every researcher has prejudice about what 

he/she already knows.  But the question is not yet researched and therefore every researcher is al-

ways skewed in his/her perspective.  BE AWARE OF YOUR ASSUMPTIONS/MOTIVATIONS. 

Use them - donÕt let them use you.

Purposes of Research

¥To Þnd out what we know and donÕt know - to experience ourselves

¥To Þnd out what our experiences share in common with others

¥To convince others of what we know

¥To understand our environment better

¥To better understand our inner worlds

¥As a participation in community

¥To justify and rationalise our decisions

Good research is a highly personal, empassioned, well-reasoned endeavour.  These motivations are 

similar to those that spur us to train as psychotherapists and counsellors.  Research is an extension 

of the same process of inquiry into self and others that drives interest in psychotherapy.

These commonalities raise the same caveats and concerns that psychotherapy has faced in its own 

development.  Psychotherapeutic research is dealing with the treatment and understanding of the 
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ÒWhat can we gain by sailing to the moon if we are 

unable to cross the abyss that separates us from 

ourselves? This is the most important of all voy-

ages of discovery, and without it, all the rest are 

not only useless, but disastrous.Ó

! ! ! - Thomas Merton



human soul - inÞnitely more sensitive than iron Þlings, amoeba, test tubes of chemicals and per-

haps even the most sentient of animals. And yet research can be a blunt instrument, in the move 

towards a scientiÞc, evidence-based research climate for counsellors, research can be applied in 

mechanistic and technical ways.  

There are those who have taken the appropriate sensitivity into consideration and developed re -

search better suited to this Þeld.  Paradigms, approaches, methods, designs, tools have all been 

crafted to increasingly address the very speciÞc requirements of researching human experience. 

These developments have not displaced the scientiÞc approaches but they have complemented 

and deepened them. These developments are mostly (though not exclusively) to be found in the 

qualitative Þeld.

Research and State Healthcare

In recent decades there has been an increasing move toward providing mental health services like 

counselling via the NHS.  This is an improvement on the more archaic practices that could be 

found in the mental healthcare system even decades ago (see Curtis documentary: 

http://www.youtube.com/watch?v=McPnMQ31W_k). 

As the provision of counselling services has developed, there have been increasing demands for 

ÒscientiÞcÓ research as to the effectiveness of counselling and different counselling/

psychotherapeutic approaches.  This type of research is often known as Òoutcomes-basedÓ - it is 

looking speciÞcally at the effects counselling has on the ÒoutcomeÓ of speciÞc patient cases.  This 

move towards Òevidence-based healthcareÓ has been seen as ÒreformÓ within the NHS (Rowland 

& Gross, 2000).

ÒEvidence-based healthcare (EBHC) affects policy, provision, professional practice and, above all, 

patients.Ó (p.22). While EBHC has been deÞned as the Òconscientious, explicit and judicious use of 

current best evidence in making decisions about any aspects of healthcareÓ (ibid.) it is a term ap-

plied across the healthcare sector and thus now the mental health arena.  This ÒmovementÓ has 

cause much debate over the deÞnitions of almost everything: ÒoutcomesÓ, ÒtherapiesÓ, ÒevidenceÓ, 

research methodologies (the NHS tends to prefer randomised controlled trials), clients/patients 

etc.

The research devised and applied by the NHS and other government bodies tends to be random-

ised controlled trials (RCTs).  These are scientiÞcally organised tests with control groups to estab-

lish validity etc.  They employ standardised psychometric questionnaire self-report measures e.g. 

Beck Depression Inventory.  These approaches utilise all the beneÞts and prejudices of scientiÞc 

thinking.  As such they tend to produce one-sided or limited Þndings.  Challenges raised regarding 

this style of test include: patient preference for a particular style of therapy; therapist relationship 

as factor rather than modality, patient self-awareness levels, Òmeasures of psychological 

dysfunction...load heavily on social desirabilityÓ (p.133, McLeod, 2000), impression management 
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and self deception etc.  McLeod goes on to conclude that approaches to therapy that Òemphasise 

self-awareness and insight could be expected to be associated with poor outcomes as measured on 

self-report scales.Ó (p.134)

There is still very little use of qualitative research in assessing therapies and outcomes and also 

very little creativity in design and methods. In the 1990Õs researches were made to establish the va-

lidity of qualitative research (Howe, 1996; McKenna & Todd, 1997) but the progress has been mod-

est.

The purpose of our weekend is to expose the landscape of research available and to inspire your creativity in 

its application.

Using Research

The focus of this weekend is primarily on the doing of research rather than the using of it.  That 

said, as members of a professional community that is moving forward all the time, we also have a 

responsiblity to maintain awareness of new developments in the Þeld by using research actively.  

New research is principally published through journals.  The research is written up into articles 

and submitted for review by the journal.  A panel of ÒexpertsÓ will review the article and suggest 

any amendments or changes they would like to see (if the article is accepted for publication). A se-

lection of recent articles can be found in Appendix A.

Individual researches build into theory over time.  Theory can be predominantly created by one 

person or be a body of work to which many contribute.  The greatest practicing psychotherapists 

and analysts have all contributed theory and research to the Þeld arising out of their praxis.  Ex-

amples include; 

¥ Freud - psychoanalysis, structure of the psyche

¥ Adler - theory of will-to-power

¥ Jung - archetypes, collective unconscious

¥ Winnicott - childhood development

¥ Bowlby - attachment theory

¥ Klein and others - envy and gratitude

¥ Laing - existential psychotherapeutic approach

ÒThe supreme task of the physicist is to arrive at 

those universal elementary laws from which the 

cosmos can be built up by pure deduction.  There is 

no logical path to these laws; only intuition, rest-

ing on sympathetic understanding of experience, 

can reach them.Ó            

      - Albert Einstein, Principles of Research  (1918)
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¥ Frankl - logotherapy

¥ Assagioli - psychosynthesis

¥ Rogers - client-centred therapy

¥ Perls - Gestalt 

What is Research?

Landscape

There are three types of research design (Creswell, 2009); 

¥ qualitative - deals with narrative, with story, tends to be small numbers of participants but in-

depth, open questions

¥ quantitative- quantiÞcation of phenomena in some way, large number of participants, more 

structured inputs

¥ mixed methods

Qualitative and quantitative approaches are best seen as ends of a spectrum rather than totally dis-

crete approaches and a mixed methods approach is somewhere around the middle of that spec-

trum.

According to Creswell (2009), while the approaches vary in characteristics, there are also central 

philosophical differences between them:

Qualitative : Ò...exploring and understanding the meaning individuals or groups ascribe to a social or hu-

man problem.  the process of research involves emerging questions and procedures, data typically collected in 

the participants setting, data analysis building inductively from particulars to general themes, and the re-

searcher making interpretations of the meaning of the data.  The Þnal written report has a ßexible structure.Ó 

(p.4)

Quantitative : Ò...means for testing objective theories by examining the relationship between variables.  

These variables, in turn, can be measured, typically on instruments, so that numbered data can be analysed 

using statistical procedures.  The Þnal written report has a set structure, consisting of Introduction, Litera-

ÒIn order to create a good world, we need to learn how to do it - how to resolve our appalling 

problems and conßicts in more co-operative ways than at present.  And in order to do this we 

need traditions and institutions of learning devoted to this end...We urgently need a new, 

more rigorous kind of inquiry that gives intellectual priority to the tasks of articulating our 

problems of living and proposing and critically assessing possible co-operative solutions...To 

develop this new kind of inquiry we will need to change almost every branch and aspect of the 

academic enterprise. Ó (Maxwell, 1992)
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ture and Theory, Methods, Results, and Discussion.Ó  Researchers in this form of inquiry have assumptions 

about Òtesting theories deductively, building in protections against bias, controlling for alternative explana-

tions, and being able to generalize and replicate the Þndings.Ó 

Mixed Methods : Ò...involves the use of both approaches in tandem so that the overall strength of a study is 

greater than either qualitative or quantitative research.Ó (ibid.)

There are also philosophical worldviews  - Òa basic set of beliefs that guide action Ó (Guba, 1990) 

that tend to be held by the researcher.  These should be articulated as clearly as possible since they 

tint the lens of the research.  Examples include; advocacy/participatory (agitates for change), con-

structivism (social theory), postpositivism (empirical observation), pragmatism (practice-oriented).  

There can be more than one worldview that is represented.  These can also be called paradigms.

A central paradigm to this program is the transpersonal philosophy.  You need to understand 

enough about transpersonal theory and views of the world to be able to place your work within 

that context.  This is still a constantly-changing Þeld and there are still varying perspectives and 

deÞnitions. A search of articles in the Journal of Transpersonal Psychology will help you Þnd theorists 

who may have had something to say on your topic of interest.

Strategies of Inquiry

Having understood their landscape, the researcher then makes choices about particular vehicles in 

which to travel.  Creswell (2009) calls these Òstrategies of inquiryÓ.  Some people call them Òap-

proachesÓ or ÒmethodologiesÓ.

QUANTITATIVE QUALITATIVE MIXED METHODS

Experimental designs (randomised 

and non-randomised)

Narrative research Sequential

Non-experimental e.g. surveys (lon-

gitudinal, cross-sectional)

Phenomenology Concurrent

Ethnographies Transformative

Grounded theory studies

Case study

Table from Creswell (p.12, 2009)
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Qualitative Approaches

Narrative : Ò...researcher studies the lives of individuals and asks one or more individuals to provide stories 

about their lives.  This information is often retold or restoried by the researcher into a narrative chronology.  

In the end, the narrative combines views from the participantÕs life with those of the researcherÕs life in a col-

laborative narrative.Ó

Phenomenology : Ò...is a strategy of inquiry in which the research identiÞes the essence of human experi-

ences about a phenomenon as a philosophy as well as a method, and the procedure involves studying a small 

number of subjects through extensive and prolonged engagement to develop patterns and relationships of 

meaning.  In this process the researcher ÒbracketsÓ or sets aside his/her own experiences in order to under-

stand those of the participants in the study.Ó

Ethnography : Ò...researcher studies an intact cultural group in a natural setting over a prolonged period of 

time by collecting primarily observational and interview data.Ó

Grounded theory : Ò...researcher derives a general, abstract theory of a process, action or interaction 

grounded in the views of participants...This process involves using multiple stages of data collection and the 

reÞnement and inter-relationship of categories of information.Ó 

Case studies: Ò...researcher explores in-depth a program, event, activity, process, or one or more individu-

als.  Cases are bounded by time and activity.Ó  

Further Criteria for Selecting a Research Design

Having taken into account the parameters above then the nature of the problem to be researched 

should begin to dictate the most appropriate design to use.  This is not always the case in 

government-sponsored research (see p.2) but we will proceed freely.  Creswell (2009) suggests 3 

further areas to consider:

The Research Problem

What is the nature of the problem to be researched: e.g. social (racism), meaning (loneliness), extra-

ordinary human experience or transpersonal phenomena (dreams, visions etc.)?

What is already understood and what aspect of the problem needs to be answered: e.g. is it a phe-

nomenon that needs in-depth explaining because little work has been done on it? Is it an estab-

lished phenomenon but you want to know how widespread it is? Are you looking to identify fa -

tors that determine an outcome? Are you looking to measure how useful an intervention is etc.?

Personal Experience of the Researcher

Your personality, training and outlook is likely to inßuence the method you are called towards: sci -

ence vs. arts, systemic vs. creative, is the study for your interest or to serve others etc.?
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Audience

Consider your audience and the approach that will appeal to them.  We have determined that 

govt. studies prefer a certain approach for example.  Your institutionÕs and advisersÕ strengths will 

also inßuence the decision.

The Research Process

Literature Review

It is helpful to have some understanding of the research and literature in the Þeld.  You can see if 

there is a particular need for a type of research.  Authors often mention their recommendations for 

further research in their Findings section.  Creswell (2009) recommends you identify your topic  

very early on to give you a focus for your literature search - just a rough subject area, no need for 

an exact question or slant yet.  Over time you can create a map of the existing literature. 

Use of Theory

In order to undertake quantitative research there are a very speciÞc set of skills required. An un-

derstanding of many concepts and tools are required including:

¥ Variables; independent, dependent, mediating, moderating, control and confounding

¥ Theory (interrelated set of constructs); hypotheses, if-then logic, visual models.

The theory is the framework for the entire study usually and is therefore an important start-point.

In qualitative studies, if theory is involved then it tends to be as an endpoint rather than the begin -

ning.  Qualitative studies tend not to be hypothesis-driven.  Qualitative studies begin with a very 

open-mind, with the researcher gathering data in terms of stories, opinions, experiences etc. these 

become analysed and sifted (more later) until themes begin to emerge.  These themes can begin to 

coalesce into a theory or hypothesis - it is rare though for a qualitative study to get past the themes 

stage.

CCPE tends to pursue the qualitative research methods as being those most consistent with the 

transpersonal worldview and psychotherapeutic setting.  We are going to look at the main steps 

involved in approaching qualitative research with some emphasis on methods that are well suited 

to the transpersonal domain.
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Qualitative Research Process

There are variations in the qualitative research process depending on the approach followed (phe-

nomenology, narrative, case study, grounded theory etc.).  Given the scope of this weekend we will 

focus on general procedures and processes that are true for most studies.  Please read further into 

the speciÞc approach if you are considering it in the future (Creswell, 1998) .

The Question, Problem Statement and Purpose Statement

Right at the beginning of your process you will have identiÞed a basic topic in which you are in -

terested.  This should be something that captures both your imagination and your intellect - you 

should feel both curious and empassioned in similar measure.  To the extent one is stronger than 

the other then be on the look-out for unconscious motivations and assumptions.  The next stage is 

to develop the topic using 3 prongs:

Problem Statement : write a short paragraph describing the problem that you have found in the 

topic.  Refer to existing literature if you can. Use only a few sentences.  Engage the interest of the 

reader - convey the broad issue.  Then specify the problem - what issue establishes a strong ration-

ale for the study.  Explain why the problem is important.

In Appendix A there is a research study on therapists who had absent fathers in childhood (Ste-

phenson & Loewenthal, 2006). The researchers may have identiÞed some research that showed 

that there was a high proportion of therapists with absent fathers versus the lay population (quan -

titative) and have wanted to uncover the implications or meaning behind this phenomenon.

Purpose Statement: write a short paragraph that describes why you propose this research.  WhatÕs 

the point? Whom or what will be furthered by it? How is it pertinent to transpersonal 

psychotherapy/counselling?

Research Question: After these considerations, try expressing your study in one simple, over-

arching question.  Notice the impact of different wording e.g. 

ÒToday, like every other day, we wake up empty
and frightened. DonÕt open the door to the study

and begin reading. Take down the dulcimer and play.

Let the beauty we love be what we do.

There are thousands of ways to kneel and kiss the ground. Ó

                                                            - Jelaluddin Rumi
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¥ What is the effect of an absent father in childhood on a therapistÕs practice?

¥ In what ways is a therapistÕs practice affected by the absence of their father in childhood?

¥ To what extent does the absence of a father in childhood affect a therapistÕs practice?

¥ How does the absence of their father in childhood inßuence a therapistÕs practice

Selection of Method/Tradition of Inquiry

Table taken from McCaslin and ScottsÕ Five-Question Method for Framing a Qualitative Study (2003)

Data Collection

Data collection procedures and processes will vary depending on the tradition of inquiry you are 

pursuing.  The following questions might help deÞne the data collection process (and might inßu -

ence the tradition you decide to follow) for your study:

¥ What are the main questions you will want to ask of your study?

¥ Who do you want to ask the question of and why (yourself, others, what kind of people)?

¥ What is the best way to ask them (time, place, people/person)?

¥ What type of information do you want to generate? (scripts, data, interviews, group discussion 
transcripts etc.)

¥ How ÒdeepÓ or ÒwideÓ does the study need to be (lots of participants or lots of conversations)?

¥ What will you do with your information once you have it? How will it be interpreted/
analysed/handled/presented etc.?
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¥ Are there ethical considerations with your study and what are they? What sort of role/rights 
will your participants have?

¥ How will you  select your participants? How will you recruit them? 

¥ What will the logistical arrangements be for gathering your information? How will you contain 
this process?

¥ How involved will your participants be in your interpretations and Þndings?

Once you have answered these questions for yourself, you will be in a position to draw up a plan 

to seek ethical approval from the appropriate body and then solicit, recruit and engage your par -

ticipants.

Data Analysis

Once you have conducted your interviews, collected stories, chosen texts or whatever route you 

have chosen to gather your data - you will face the Herculean task of analysis.  This process is 

lengthy and involved whatever route you follow and, once again, there are variations between 

methods.  Grounded theory is a more rigourous and involved process than phenomenology and 

narrative analysis which are arguably more rigorous and in-depth than Thematic Content Analysis 

(Anderson, 1997).  

Despite the varying possible types of data and the variations in analysis prescribed by the different  

traditions of inquiry, it is possible to outline some broad principles  to be followed in the analysis 

of data. Rosemarie Anderson (1997) has drawn together a simple methodology (Appendix B) that 

can be followed in the analysis of any textual material (published works, case studies, narrative, 

interview texts etc.).  This approach conforms to the steps recommended by Creswell,(p.141, 1998) 

broadly outlined as :

¥ general review

¥ note-taking & marginalia (reßection)

¥ initial summaries and displays of information (maps, tables etc.)

¥ development of codes or categories for information

¥ aim to reduce categories to between 25 and 30

¥ further reduce to 5 or 6 themes that will constitute the Þndings

The use of reßective categories and subjective or inter-subjective Þndings are far more prevalent in 

humanist and transpersonal work than in other Þelds.  We shall return to this aspect later.

Thematic Content Analysis is described by Anderson (2007) as ÒobjectivisticÓ in nature - she envis-

ages a Òlow hoveringÓ over the data. ÒThe researcher groups and distills from the texts a list of common 

themes in order to give expression to the communality of voices across participants.  Every reasonable at-

tempt is made to employ names for themes from the actual words of participants and to group themes in 

manner that directly refelcts the texts as a whole.  While sorting and naming themes requires some level of 

interpretation, ÒinterpretationÓ is kep to a minimum.  The researcherÕs own thoughts and feeling about the 
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themes or what the themes may signify are largely irrelevant to a TCA.  That is, the researcher forestalls in-

terpretation of the meaning of the identiÞed themes until later in the research report, typically in the Discus-

sion.Ó 

This approach is very much simpler in operation than many other methods e.g. grounded theory 

(Charmaz, 2006) or phenomenology (Giorgi, 1985). 

On the subjective end of the research spectrum, another similarly simple and popular method for 

discovery and analysis is known as Heuristic method (Moustakas, 1990).  By contrast this method 

is a deeply reßective and reßexive approach. ÒThe self of the researcher is present throughout the process 

and, while understanding the phenomenon with increasing depth, the researcher also experiences growing 

self-awareness and self-knowledge.  Heuristic processes incorporate creative self-processes and self-

discoveries.Ó (p.9, 1990).

The methods that Moustakas outlines for ÒanalysisÓ are highly introspective processes: self-

dialogue, tacit knowing, intuition, indwelling and focusing.  These are all ÒmethodsÓ of working 

with inner awareness and subjectivity. In terms of process steps he suggests:

¥ initial engagement -discovery of an intense interest

¥ incubation - detached from intensity of the topic but allowing other processes to operate

¥ illumination - breakthroughs into consciousness of knowings and insights

¥ explication - full examination of what has emerged

¥ creative synthesis - combining of components and core themes

¥ validation - ÒWhat is presented as truth and what is removed as implausible or idiosyncratic ultimately 
can be accredited only on the grounds of personal knowledge and judgement.Ó (p.33). 

Literature Review

A full literature review can be completed once the main categories and themes have emerged from 

the data.  This is generally an iterative process throughout the research - the precise literature and 

its relevance will only really become clear once you know where your research is going.

According to Creswell (2009) the literature review accomplishes several objectives:

¥ shares with the reader other studies that are closely related to the one you are presenting

¥ relates your study to a larger, on-going dialogue in the Þeld

¥ Þlls gaps and extends prior studies

¥ provides a framework to establish importance of your study as well as a benchmark for com -
paring the results with other Þndings

Literature is most  often presented either as a discrete section of the study where the above objec-

tives are fulÞlled, but it can also be covered in comparing and contrasting the main Þndings of the 

study with the existing literature. This last is more likely in qualitative research.
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Here are the main steps Creswell (2009) suggests for the literature review to which I have added 

some ideas:

1. Identify key words - may come from preliminary Þndings or previous literature search

2. Go to the library and search catalogs for books and journals for these key words. Search the 

computer databases that are generally used for Social Sciences e.g. ERIC, PsychInfo, Proquest 

etc.  Online searching can be useful too e.g. Google Scholar but it can be difÞcult to get full ac-

cess to articles this way.

3. Gather a good number or articles, books and reports on your topic (30-50 is a good start de-

pending on how big your project is).

4. Skim through the articles and books and prioritise them by relevance to your study. Start by 

drawing a map or outline of their main points. 

5. Begin (or develop if you started it earlier) your literature map.  This is a visual schematic (like a 

mind-map) of the literature in the Þeld.  It helps you to conceptualise, and later explain, how it 

Þts together.

6. Begin to draft summaries of the main articles and books that are relevant (say top 10 or 15).  

Later you will be able to use these in your Þnal report and it will help to be able to practice 

summarising what you are seeing.

Discussion and Presentation of Findings

The exact requirements for your Discussion and Presentation of Findings will be deÞned during an 

academic process by the program in question.  For external publication, every journal has its own 

publishing guidelines which it makes freely available.  You can also gather a good idea of what is 

expected by looking at past papers for your program and reviewing articles from journals in ques -

tion.

Above any external factor however, this section of the research will be determined by the nature of 

the Þndings themselves.  Findings often do not need to be conÞned to the written word but can 

include visual footage and other multimedia approaches, poems, artwork etc. The most important 

factors are to be faithful to the Þndings and to communicate them as clearly as possible.

The Þndings must be contextualised and take their rightful place in among the other research that 

exists.  The literature review must be complete at this stage so that a full understanding of the role 

of this new research can be communicated.

Any ideas for further research or Òlessons learnedÓ would be entered into the discussion here.  Tips 

for other researchers in the same area will prove useful to those who are coming along behind you.
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Consideration for your participants and their views and experiences is critical at this sensitive 

stage.  Getting feedback on your Þnal ideas is a good idea.  It will also strengthen the tone of your 

study in the ears of the reader.

Considering your audiences is central at this stage too.  Particularly in psychotherapy and counsel-

ling research, one might have different imagery, vocabulary and expression if writing for the pro -

fessional community than for the lay community.

As at any stage of the process being mindful and analytical about the assumptions you are making, 

shortcuts in reasoning or compromises in fullness of disclosure will be helpful.  You cannot share 

everything with your audience so of course you have to make discriminating choices.  The wisdom 

of this discrimination can make the difference between a good study and otherwise.

Validation

Much debate goes on about the validation process in qualitative research.  To those who are more 

familiar with the rigors and structures demanded by empirical, often quantitative studies, some of 

the more creative traditions of inquiry and methods can seem weak when it comes to validation of 

Þndings.  It is therefore an important point to address in your method.  Be mindful of how you are 

attempting to build in validation to your study. What tells you that the Þndings that emerge are 

valid?  Here are some areas to consider:

¥ What does your intuition tell you about your Þndings?  Have you been rigorous in your reason -

ing and your empathising? 

¥ What does the extant literature say about your topic? Are there other studies that support your 

Þndings?

¥ What do your participants say about your Þndings? Do they resonate with the study? Does it 

seem helpful to them?

¥ Does the study see helpful to  your other audiences? You may want to ask for feedback?

¥ Use the advice of advisors, supervisors, mentors etc.

¥ If you were to confess to some weak points what would they be?

¥ Do not be afraid to admit what you would do differently if you had time to repeat the study

¥ Is the study sufÞciently detailed that it could be replicated by another person?

¥ Did you leave any area of your Þndings or data out of the study?  If so, why?
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Transpersonal Worldview and Its Methods

Most of what has been covered so far is applicable in any of the psychotherapeutic modalities.  The 

transpersonal Þeld has advanced its own thinking around research most concisely put across in the 

book, Transpersonal Research Methods for the Social Sciences (Braud & Anderson, 1998).

In heroic attempts to bridge the worlds of more traditional psychological research and that needed 

by the transpersonal community, scholars and researchers have begun to attempt to develop new 

traditions of inquiry and methods that will serve the sorts of experiences and issues that transper -

sonalists seek to address.  In her introduction in the above book, Rosemarie Anderson says:

ÒYet eventually it wasnÕt enough just to juggle, as if psychology and spirituality were free-ßoating pins but 

never genuinely relating.  Now within the Þeld of transpersonal psychology...IÕm no longer juggling the im-

possible. I feel like a labourer in a vineyard of possibilities.  And there is much to do. Long before academic 

psychology and spirituality can comprehend the more expansive aspects of human nature, key reconceptuali-

sations in theories and praxis must occur, beginning with how humans know what we know - epistemology.Ó 

(p.xiii)

Among the more established and accepted transpersonal methods for research you will Þnd:

¥ Integral Inquiry - essentially a very open approach that allows all methods, approaches, means 
of knowing, understanding and expressing that suit the research question under study.  It is 
considered transformational in process - not only for the researcher but also the participants 
and possible the readers and society at large.  It is the Òdiscriminating discernmentÓ of the re-
searcher that is relied upon to formulate the appropriate framework for the study.  This ap -
proach can be criticised for being too open and not structured enough to ensure a good study. It 
certainly relies heavily on the integrity of the researcher.

¥ Intuitive Inquiry - Ò seeks to provide an approach to research which systematically incorporates both ob-
jective and subjective knowledge through a step-by-step interpretative process, that is cycles of interpreta-

tion which shapes the on-going inquiry.Ó (p.32, Anderson, 2000).  The process uses inputs from tra-
ditional intuitive insight as well as Ònon-rational processes such as dream images, visions, kin-

aesthetic impressions, a felt sense...sound, improvisation, writing and visual art.Ó(ibid.)

¥ Transpersonal Awareness in Phenomenological Inquiry - tends to be phenomenological inquiry 
applied to the study of phenomena that could be considered transpersonal in nature e.g. 

dreams, meditation, psychic phenomena etc. (Valle, 1998).

¥ Organic Research - comes out of the feminist research tradition and tends to relate to studies 
which are conducted collaboratively by a group of researchers.  The stages of the study are very 
earthy and organic in concept and feel; preparing the soil, planting the seed, emergence of roots, 
growing the tree, harvesting the fruit etc.

The above methods involve different combinations of expanded (untraditional) research skills e.g.

¥Imaging and symbolism

¥Direct knowing 

¥Knowing through moving
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¥Embodied writing 

¥Unplanned participant outcomes

While many of these methods will be intuitively familiar to you and you will have used them 

through your training in CCPE - they are still new currency in the world of academia!

Ethical Considerations and Practices

The ethical considerations of a research study should be central to its planning and execution.  

Consider them as carefully as you would for your own psychotherapy or counselling practice.  

Many of the considerations might seem like common sense but there are important approvals and 

frameworks to adhere to to protect participants from thoughtlessness and ill-intent.  Participants 

and those affected by their stories are putting themselves into the hands of researchers.  Experi-

ences are the stuff of the human condition - they are fragile and sacred.  A participant may be will -

ing to share his or her experiences with you - even the difÞcult ones.  They may be unaware of the 

post-traumatic reactions that can occur as a result.  You need to be very mindful of the responsibil-

ity you hold. Check here for the British Psychological SocietyÕs guidelines:

http://www.bps.org.uk/publications/guidelines-for-practitioners/guidelines-for-practitioners.cf

m

Here are some central issues to be considered (Braud & Anderson, 1998; Creswell, 2009):

¥ Do not put participants at risk and respect vulnerable populations

¥ How will you maintain conÞdentiality? Is there a need for anonymity? etc.

¥ How will you provide support that participants may need following the research process?

¥ What rights do participants have over the research data? Can they review?  Can they withdraw?

¥ How will the data be treated, stored, during and after the project? Who will have access to it?

¥ How will the interview be conducted? Where, when - on whose terms?

¥ Check your writing for language and terms that could be considered biased or prejudiced

¥ Be aware of the assumptions and prejudices you bring to your study.  Evaluate how they affect 
every stage of the study.

¥ Be sure to balance your views with others

¥ Take seriously the role of knowledge in culture - bear in mind how your study might be used.  
Could the study be used by one group of interest against another?
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Appendix A

Samples of recent research articles

1. Bostik, K. E., & Everall, R. D. (2007). Healing from suicide: adolescent 
perceptions of attachment relationships. British Journal of Guid -
ance and Counselling, 35(1).

2. Stephenson, S., & Loewenthal, D. (2006). The effect on counselling/
psychotherapy practice of an absent father in the therapist's child-
hood: A heuristic study. Psychodynamic Practice, 12(4), 435-452.

3. Mackrill, T. (2008). Solicited diary studies of psychotherapy in qualitative 
research - pros and cons. European Journal of Psychotherapy and 
Counselling, 10(1), 5-18.

These journals and many others can be found at good research libraries (the 
British Library is the best) where articles can be searched online and/or 
hard copies ordered.
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Appendix B

Unpublished  manuscript: Thematic Content Analysis; Descriptive presentation of 

qualitative data (2007).  Used with permission of Dr. Rosemarie Anderson, ITP, 

Palo Alto, CA.
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